California State University, Monterey Bay

Digital Commons @ CSUMB
Capstone Projects and Master's Theses
12-2021

Increasing High School Students’ Awareness of the Effects of
Gender Stereotypes
Kelly Y. Shepherd
California State University, Monterey Bay

Follow this and additional works at: https://digitalcommons.csumb.edu/caps_thes_all
Part of the Arts and Humanities Commons, and the Education Commons

Recommended Citation
Shepherd, Kelly Y., "Increasing High School Students’ Awareness of the Effects of Gender Stereotypes"
(2021). Capstone Projects and Master's Theses. 1158.
https://digitalcommons.csumb.edu/caps_thes_all/1158

This Capstone Project (Open Access) is brought to you for free and open access by Digital Commons @ CSUMB. It
has been accepted for inclusion in Capstone Projects and Master's Theses by an authorized administrator of Digital
Commons @ CSUMB. For more information, please contact digitalcommons@csumb.edu.

INCREASE HIGH SCHOOL STUDENTS’ AWARENESS GENDER STEREOTYPES

Increasing High School Students’ Awareness of the Effects of Gender Stereotypes
Yve K. Shepherd
A Capstone Project for the Bachelor of Arts in Human Development and Family Studies

1

INCREASE HIGH SCHOOL STUDENTS’ AWARENESS GENDER STEREOTYPES

2

Increasing High School Students’ Awareness of the Effects of Gender Stereotypes
Introduction
Adolescents may be unaware of how gender stereotypes might affect their well-being and
personal choices. Given that adolescence is a unique developmental period that promotes
socialization and independence, adolescents that are unaware of gender stereotypes may limit
themselves, academically or socially. As a result, those individuals who follow the stereotypes
run the risk of restricting future career pathways and potential job opportunities. Additionally,
adhering to these gender stereotypes may lead to a lack of confidence, self-exploration, and,
hence, repressed individuality. To promote awareness and change their behaviors, I intend to
provide a three-day lesson about gender stereotypes for 9th graders at Soquel High School in
Santa Cruz, California.
Need Statement
Gender stereotypes are defined as societal generalizations or social constructs about
characteristics or traits that are regarded to be enacted or possessed by a specific gender
(Ellemers, 2018). For example, a common gender stereotype within the U.S. is that males are
more capable at handling and managing companies due to their assertive nature and strong
leadership roles. Whereas females are seen as too emotional and flexible for such upper
management occupations. Take the occupation of a chief executive officer: only a total of 41
women hold a CEO position, amounting to a whole 8.1%, within the entirety of the Fortune 500
companies (Buchholz, 2021). This reveals that gender stereotypes have the potential to hold a
gender back from exploring and constrain certain paths in life due to society's ideals.
Many adolescents are forming gender stereotypes that may become fixed. Gender
stereotypes limit individuality, which can impact adolescents’ capability to freely develop their
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personality, feel comfortable with their body image, and set future career paths (Steinberg, 2017).
Educating adolescents about the presence and negative effects of gender stereotypes within U.S.
society is beneficial as it can open their eyes to a broader view of gender and gender equality.
In adolescence, many personality traits are often predefined and scripted by society for
males and females, which can then contribute to the formation of implicit gender stereotypes
(Rogers et al., 2021; Perry & Pauletti, 2011). Female stereotypes revolve around the idea that
females are sensitive, caregivers, good communicators and listeners, warm, flexible, and passive.
Male stereotypes in contrast envision males as strong, financially responsible, athletic,
professionally driven, independent, aggressive, and assertive (Perry & Pauletti, 2011). These
types of gender stereotypes are reinforced on a daily basis by not only the media, but in almost
all entirety of an adolescent’s environment, whether that be in academic or home domains.
According to Sainz and Garcia (2011), teachers, parents, and peers often discourage traits that do
not match gender norms. As a result, adolescents can feel an enormous amount of pressure to
conform, which may produce negative life outcomes such as problems with depression,
satisfaction, anxiety, happiness, and forming one’s identity (Quinn & Chaudior, 2009). This
shows that adolescents are in jeopardy of conforming to gender stereotypes considering they’re
ingrained within everything that surrounds them.
Gender stereotypes related to body image can negatively impact adolescents’ thoughts
and perceptions of their physique, and reduce their overall level of life satisfaction (Spur et al.,
2013; Steinberg, 2017). Many studies have shown that Western culture and media portray
attractiveness as underweight women and tall, fit, muscular men as desirable (Döring et al.,
2016; Spur et al., 2013). For many adolescents, this creates unobtainable ideas about their
bodies, simultaneously devaluing the diversity and uniqueness of the human form. Aiming to fit
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this portrayal of a “perfect” body image results in constant evaluation of one’s self, and low self
esteem, including unnecessary judgement of others.
Researchers found that social network platforms, like Instagram, play a major role in how
adolescents perceive these prescribed values of beauty and might also reinforce stereotypical
gender roles more than other forms of media (Anderson & Jiangl, 2018; Döring et al., 2016).
Hence, social media posts create a stereotypical image for adolescents to compare themselves
that is generally unrealistic and unattainable (Perry & Pauletti, 2011). Possible repercussions
include the development of a psychological disorder called body image dissatisfaction disorder.
This condition causes an individual to become overly conscious of their physique and
appearance so much so that it interferes with their health and daily activities. As a result,
adolescents can suffer with depression, eating disorders (e.g., anorexia and bulimia), anxiety,
self-mutilation, low self-esteem, appearance rumination, body modification, and sexual
dysfunction (Perry & Pauletti, 2011; Salomon & Brown, 2019). Holding these perceptions are
not only dangerous to adolescent physical health, but extend to their mental health and overall
well being, which can leak into academic choices.
Stereotype threats cause adolescents to develop negative self-concepts in academic
domains based on gender. Stereotype threats can be described as when a person avoids or impairs
their performance in a domain because they have a negative stereotype associated with it
(Sinclair & Carlsson, 2013). For example, a female adolescent may unconsciously perform
poorly on math-based tests as she has internalized the stereotypical beliefs that females are bad at
math. Studies have found parents, teachers, and students carried implicit bias that males are more
capable within the domains of science, technology, engineering, and math (STEM), while
females are rated as having stronger abilities in language arts such as reading, spelling, writing,
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and communication (Star & Simpkins, 2021; Retelsdorf et al., 2015). Absorbing implicit biases
such as these from parents, teachers, and peers leads to adolescents perceiving themselves as
“not good” or “not capable” at specific skills and subjects. This ultimately prevents them from
exploring and achieving academic domains that could lead to a variety of opportunities, as well
as make them more aware of their potential. According to Quinn and Chaudior (2009), when
students engage in academic domains that do not correlate with gender stereotypes, they feel
anxiety, lack of confidence and concentration, reinforcing the stereotype belief. As a result,
research has found adolescent girls steer away from upper-division classes in STEM, and boys
engage in fewer language arts courses (Retelsdorf et al., 2015; Star & Simpkins, 2021). These
types of academic stereotypes may contribute to occupational segregation by gender in many
fields. In current times, women are less likely to hold positions in STEM fields, whereas men are
less likely to hold careers in social and human service domains (Lazarides & Lauermann, 2019).
One way we can attempt to bridge the gap of occupational segregation is by teaching adolescents
that their academic decisions can affect their future career paths and can contribute to gender
equality.
By teaching adolescents about gender stereotypes, they can learn how to identify,
question, and resist social constructs that feel limiting. This can help adolescents form a healthier
relationship with their physical body and mind, providing realistic views and acceptance of
oneself. Through questioning, adolescents can determine whether they are making choices based
solely on their interest rather than the perceptions of others. This allows adolescents to explore
academic and personal domains that normally would have been ignored, promoting the discovery
of one’s individuality and that of others. For these reasons, I plan to design a one and half hour
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presentation that teaches adolescent girl scouts how to identify, question, and defy gender
stereotypes found within our culture.
Theory
Theorist Erik Erikson developed eight systematic stages to define identity milestones
from infancy to adulthood. According to Erikson, adolescents are in the fifth stage of
https://www.verywellmind.com/what-is-the-kinsey-scale-5199426psychosocial development
known as role confusion versus identity (Steinberg, 2017). Within this theory, Erikson describes
role confusion as an impulsive behavior that needs to occur throughout the adolescent stage to
allow the formation of healthy behaviors, which ultimately enables them to solidify their identity.
According to Steinberg (2017), this type of impulsive behavior frequently expands adolescents'
social networks and experiences, which can help them define who they are and what they aspire
to be. Erikson would agree this expansion allows adolescents to explore their sexuality, future
occupational interests, and ideological beliefs which aid in identity resolution. Building on
Erikson’s ideas, Marcia (1980) theorized that these three domains must be explored and later a
commitment must be made to each dimension. Marcia (1980) explained that an adolescent who
makes a choice about their identity without thinking or questioning runs the risk of identity
foreclosure. Furthermore, adolescents demonstrating identity foreclosure commit without
engaging in exploration which may be detrimental to forming a healthy identity and leaves them
vulnerable to adopting gender stereotypes for themselves. As a result, an adolescent in this
identity status may conform to sexual preferences, potential career paths, and practice beliefs
based on gender stereotypes which are parts of that identity foreclosure. As Erikson explained,
these limitations could prevent an adolescent from reaching identity resolution which is central
for adolescents to move onto the next psychosocial stage of development. To prevent identity
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foreclosure, the project explains how identity development may be limited by gender stereotypes
perpetuated by society and media.
Consideration of Diversity
My project was conducted on Zoom with adolescent Girl Scouts of California’s Central
Coast (GSCCC). The data retrieved from GSCCC (2019), states that GSCCC had 8,954 girl
members ranging from ages five to 17 and 4,268 adult members in 2019. Within the United
States, there are 1.7 million girl members ranging from the age five to 17 and 750,00 adult
members participating in Girl Scouts (“Facts about Girl Scouts'', n.d.). Of the total U.S. Girl
Scouts member population ranging from ages five and 17 there were 51% White, 14% African
American, 25% Hipanic/Latina, 5% Asian, 4% Multiracial, and 1% American Indian (Girl
Scouts, 2017). From the limited data available, it is unknown how diverse the population of the
GSCCC is. However, it is likely that the participants are reflective of the demographics of
GSCCC.
The project was designed to include adolescents from 9th through 12th grade. It is not
appropriate for younger children because the content uses complex vocabulary and concepts that
are only developmentally appropriate for adolescents or older. Most material used in the
presentation is geared towards a female audience since the Girl Scouts population is primarily
female. There would need to be modification if males attended the presentation. Furthermore, I
am not specifically addressing transgender or LGBTQ issues. In the future, if I were to present to
a more diverse audience, I would modify materials to be more inclusive of different sexual
orientations. Additionally, because my presentation was in English, students needed to be
proficient in English. Lastly, my content might not include cultural-based views about gender
stereotypes. If I knew ahead of time the cultural background of the participants, I might be able
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to include more culturally-based perspectives or content. In the program, I discussed how culture
is relevant to gender stereotypes and have created open-ended activities. As a result, participants
were more likely to find the content applicable to themselves.
Learning Outcomes
I intend to provide a one-and-a-half-hour-long presentation to adolescent girl scouts. At
the conclusion of the project, the participants will be able to...
1. Indicate one sex difference and one gender difference.
2. Indicate one male and one female gender stereotype.
3. Indicate two ways gender stereotypes affect academic domains.
4. Indicate one way of how to break gender stereotypes.
Lesson Plan
Activity 1
Initially, I was introduced by the Girl Scout troop leader hosting the event. Immediately, I
started my presentation slides since I knew we were under a time constraint. See Appendix A.
The first slide prompted participants to share descriptive words that would help define the
difference between sex and gender. My intention was to learn what prior knowledge participants
had about sex and gender pre-presentation. While participants reported their ideas, I wrote their
response on the slide called, “What do you think the difference between sex and gender is?” On
the following slide, I invited participants to give me individual working definitions of sex and
gender. I then wrote all their responses on the slide using zoom annotation. By having a clear
definition, I hoped participants would have a deeper understanding of what gender stereotype
means. I then announced to participants that we were playing a game called Guess Who. See
Appendix A. This game included four short stories that used gender-neutral names for the main
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character along with an occupation. Within each story, there were a few keywords that reinforced
gender stereotypes of a specific gender. Participants were not told ahead of time about these
keywords. However, the story was displayed on a slide as I read it to them. Afterward, the
participants were asked to take a poll on Zoom to rate their confidence level on whether the main
character was male or female. Once everyone completed the poll, I transitioned to the next slide
which included a real-life photograph of the main character in the story. Participants were asked
what made them confident about choosing the gender of the main character. I gave them a few
minutes to respond. I then shared statistics about the demographics of gender in that specific
occupation. After they completed this activity, I asked participants, “When someone makes an
assumption about gender based on characteristics, what is that called?” No one responded, so I
advanced to the next slide that had a clear definition of gender stereotypes. I read the slide to
everyone before moving on to the next activity. This portion of the presentation took about 25
minutes.
Activity 2
I began this activity by showing a music video
(https://www.youtube.com/watch?v=AqAJLh9wuZ0) by Taylor Swift called “The Man.” See
Appendix A. Afterwards, I asked participants, “What are some male gender stereotypes seen in
the video?”As participants responded, I annotated answers on the slide. A few minutes later, I
then transitioned to the next slide asking participants, “What are some female gender stereotypes
seen in the video?” As participants responded, I annotated answers on the slide once again.
When participants seemed done, I transitioned to the next slide and asked, “What are some other
male or female stereotypes that you have witnessed?” As participants responded, I annotated
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answers on the slide. This activity was designed to get participants to observe, think about, and
articulate gender stereotypes seen in the media and real life. This activity took about 15 minutes.
Activity 3
When transitioning to this section's slides, I begin with a question to prompt participants
to think deeper about these everyday interactions with gender stereotypes. I asked, “How do
gender stereotypes limit us?” Then, I gave a short pause before showing a video called Gender
Stereotypes and Education (https://www.youtube.com/watch?v=nrZ21nD9I-0). The purpose of
this video was to convey how gender stereotypes are formed throughout childhood and how they
can easily limit a person’s academic choices. Then, I directed participants to Kahoot, an online
game, often used by teachers to get students to engage in learning. See Appendix B. Ahead of
time I researched statistics on gender demographics concerning class enrollment in high school
and careers. Out of the content found, I prepared 19 questions, consisting of seven true or false,
ten multiple-choice, and two open-ended. All questions were intended to teach participants about
how gender stereotypes affect academic choices in high school and can lead to occupational
segregation. Participants had 20 seconds to answer true or false and multiple-choice questions,
and 60 seconds to complete open-ended questions. In between each question, I paused to
announce the correct answer and see if anyone had responses or reactions. This portion of the
presentation took about 15 minutes. I immediately showed another video
(https://www.youtube.com/watch?v=1oVs3Uxv7SM) to teach participants that a person can
unconsciously be affected by gender stereotypes academically. Afterwards, I gave a five-minute
lecture recapping the main points of the entire presentation. I quickly added on the definition of
occupational segregation and how it relates to academic choices. Additionally, I made an
inclusive statement that it is important to not put any gender in a box. Then on the next slide, I
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asked participants “How does a person break stereotypes?” As participants responded, I
annotated answers on the slide. Then I went to the next slide and made the statement,
“Stereotypically, society paints a picture of what a female or male should look like and be, but in
reality, it does not matter.” Lastly, I had participants follow a link to take a post-survey in Google
forms that consisted of seven questions to see what information they retained from the
presentation. See Appendix C.
Results
Learning Outcome 1 was that participants would indicate one sex difference and one
gender difference. The learning outcome was assessed by doing a pre-activity before starting the
core content of the presentation. I asked participants to share words or traits that describe the
terms “sex” and “gender.” I gave them one example for each term, so participants would
understand the question. The example for sex was females have larger breasts than males,
whereas, gender could be described as women having longer hair than men. Figure 1 provides a
screenshot of the slide in which I recorded the participants’ answers. The participants used
descriptive words such as biological and reproductive organs under the category of sex.
However, participants described gender in relationship to gender identity and gender expression.
Post-presentation participants took an exit survey found in Table 3, which showed that 80% of
participants were able to indicate one sex difference and one gender difference. The participant
that was unable to meet learning outcome 1, continued to pair gender with gender identity. For
these reasons, I believe this outcome was mostly met considering the overall sample group was
able to distinguish one difference between sex and gender.
Learning Outcome 2 was that participants will be able to indicate one male and one
female gender stereotype. During the first activity called Guess Who, participants felt more
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confident in the main characters’ gender when the story included stereotypical traits or
characteristics associated with that gender. See Table 1. Although in Activity 2, when
participants were asked to share gender stereotypes they had witnessed, some participants
included descriptions that were not considered a gender stereotype. In Figure 2, I have provided
a screenshot of the slide in which I recorded the participants’ answers. However, Table 3 shows
that 100% of participants were able to indicate one male and one female gender stereotype after
completing the presentation. I believe this learning outcome was met.
Learning Outcome 3 was that participants were able to indicate two ways gender
stereotypes affect academic domains. Table 2 provides participants answers from a quiz designed
on an online quizzing digital platform called Kahoot. The questions were configured to teach and
test participants’ knowledge on how gender stereotypes affect academic choices and create
occupational segregation. Out of the 19 questions, four directly pertained to examples of gender
stereotypes affecting academic domains. For three of the questions, 80% of participants got the
question correct, whereas, one question was answered accurately by everyone. At the end of my
presentation, participants took an exit survey found in Table 3. In this survey, participants were
asked to check all that apply in describing how gender stereotypes limit a person academically. It
was shown that 5 out of 5 participants checked three boxes correctly which shows that Learning
Outcome 3 was definitely met.
Learning Outcome 4 was that participants could indicate one way of how to break gender
stereotypes. At the end of the Activity 3, participants were asked to share ideas of how they
could break gender stereotypes. Figure 3 provides a screenshot of the slide in which I recorded
the participants’ answers. All participants were able to share at least one idea. Additionally,
participants took an exit survey that asked them to name one way they could break gender
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stereotypes. See Table 3. The results found that 100% of participants were able to indicate at
least one. When taking all the data collected into consideration, learning outcome four was
definitely met.
Discussion
The overall goal of my capstone project was to teach adolescents about how gender
stereotypes can limit a person from exploring who they are or want to be. Originally, I had
planned on presenting to the Cultural Club at Soquel High School in person. At the last minute,
my audience changed to an online zoom session for adolescent Girl Scouts. The troop leader
hosting the event announced to participants that they were not required to turn on their video. As
a result, it wasn’t until after my presentation was given that I found out three of the participants
were actually troop leaders. However, I believe by teaching troop leaders about this important
topic they can share learned information and mentor students on how to break gender
stereotypes. Since all the teen participants were in Erikson's Stage of identity versus role
confusion, I think the presentation allowed them to reflect on their identities, and their life goals
and follow their interests no matter what. For these reasons, I think overall my capstone project
was successful.
In terms of diversity, I think my presentation unintentionally was tailored more so
towards female adolescents. When I was designing it, I included lots of information about male
gender stereotypes, academic choices, and career paths. However, when I led discussions it felt
like a female mentor talking to a female audience, and especially so with the Girl Scouts’
participation. It was noted by one participant that the materials might reflect a harsh view of
males. This observation makes sense because gender stereotypes for men often include
descriptive words like dominant, in charge, aggressive, and breadwinner. I explained to the
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participant that these were not my intentions and, at the end of the presentation, I had already
prepared a conversation to address their concerns. When reaching that section, I gave them a
final summary of the presentation which used inclusive language. The last sentence that was
stated was, “ It is important to not let gender stereotypes hold back any individual, female or
male, from exploring life, liberty, and happiness.” Although, if I was to repeat this presentation, I
would be more sensitive in the discussions and include materials that could work to inspire male
to not adhere to negative stereotypes.
I think the most impactful section of the presentation was about how gender stereotypes
affect a person's academic choices and career goals. I noticed that participants were more
engaged throughout this part. During the Kahoot game, participants answered all the questions in
a timely manner and made comments when they got an answer wrong. Since they were more
actively involved, the responses became more meaningful and quicker. For example, when we
talked about the negative outcomes of academic choices limited by gender stereotypes, troop
leaders shared personal experiences where gender stereotypes influenced their decision about
academics. The experience was unexpected but felt organic and impactful since it was genuine.
By the time we reached the last slide asking participants to share out ways to break gender
stereotypes, everyone was quick to share and all answers were connected to what was taught
prior. For these reasons, I think it helped participants question academic choices so that Erikson’s
identity foreclosure could be prevented.
If I had to do this again, I would have started the presentation with a clear definition of
sex and gender. Participants were less engaged and seemed slightly confused throughout the first
section of the presentation. At the same time, I had problems with Zoom's features called polling
and annotation. The polling needed to be set up by the troop leader that was hosting me. She was
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having problems syncing the poll to my questions. This glitch made pauses between slides longer
than normal. When using the annotation feature, I couldn’t transition smoothly between writing
answers down, taking a screenshot, and clearing the text before moving on to the next slide. This
disruption contributed to me forgetting to include some of the information I had prepared for the
lecture in between slides. These excluded parts could have helped participants understand and
identify gender stereotypes more quickly. Nonetheless, I feel the participants gained the ability to
identify, question, and defy gender stereotypes; aiding them in the steps to explore their identity
more freely.
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Table 1
Rating from participants taking zoom poll during Guess Who game
Guess Who Ratings: #1 Story of Jackie the Nurse
Description and Scale: Not at all confident (1), Slightly confident (2), Somewhat confident (3),
Confident (4), Very confident (5)
Question: How confident are you that the main character is female?
Description

Scale

Participant 1

Slightly confident

2

Participant 2

Very confident

5

Participant 3

Very confident

5

Participant 4

Not at all confident

1
Total

13

Question: How confident are you that the main character is male?
Participant 1

Not at all confident

1

Participant 2

Not at all confident

1

Participant 3

Not at all confident

1

Participant 4

Not at all confident

1
Total

4
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Guess Who Ratings: #2 Story of Skyler the Firefighter
Description and Scale: Not at all confident (1), Slightly confident (2), Somewhat confident (3),
Confident (4), Very confident (5)
Question: How confident are you the main character is female?
Description

Scale

Participant 1

Not at all confident

1

Participant 2

Slightly confident

2

Participant 3

Slightly confident

2

Participant 4

Not at all confident

1
Total

6

Question: How confident are you the main character is male?
Participant 1

Not at all confident

1

Participant 2

Confident

4

Participant 3

Very confident

5

Participant 4

Not at all confident

1
Total

11
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Guess Who Ratings: #3 Story of Riley the Scientist
Description and Scale: Not at all confident (1), Slightly confident (2), Somewhat confident (3),
Confident (4), Very confident (5)
Question: How confident are you the main character is female?
Description

Scale

Participant 1

Slightly confident

2

Participant 2

Confident

4

Participant 3

Confident

4

Participant 4

Not at all confident

1
Total

11

Question: How confident are you the main character is male?
Participant 1

Slightly confident

2

Participant 2

Slightly confident

2

Participant 3

Confident

4

Participant 4

Not at all confident

1
Total

9
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Guess Who Ratings: #4 Story of Frankie the Mechanic
Description and Scale: Not at all confident (1), Slightly confident (2), Somewhat confident (3),
Confident (4), Very confident (5)
Question: How confident are you the main character is female?
Description

Scale

Participant 1

Slightly confident

2

Participant 2

Not at all confident

1

Participant 3

Not at all confident

1
Total

3

Question: How confident are you the main character is male?
Participant 1

Slightly confident

2

Participant 2

Confident

4

Participant 3

Very confident

5
Total

11
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Table 2
Kahoot Game Results: Gender stereotypes in academic and career paths
Close-ended Questions

Answer

% of correct
answers

Do gender stereotypes affect academic choices for students?

True

100%

Gender stereotypes enforce the beliefs that males are better at

True

100%

Teen females are less likely to take AP classes in math.

True

80%

Gender stereotypes enforce the beliefs that females are better

True

80%

Only 38% of this sex takes AP English classes.

Male

80%

The male and female brain has the same capability to learn.

True

80%

Gender stereotypes can affect a student's decisions on

True

100%

The top ten highest-paying occupations are held by what sex?

Male

80%

If you search images on the internet for the word CEO, what

Male

100%

750,000

0%

STEM.

at language and creative arts.

following certain career paths.

sex shows up the most?
What does the average CEO earn each year?
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The top ten lowest paying jobs are primarily filled by what

Female

60%

Female

100%

How much does the average secretary make in California?

41,000

40%

Should gender play a factor in what a person chooses to do for

No way

100%

Do people defy gender stereotypes?

Sometimes

40%

What percentage of females serve in the House of

27%

20%

True

80%

sex?
If you search images on the internet for the word secretary,
what sex shows up the most?

a living?

Representatives today? This is the highest in history.
There are more male chefs in the workforce than females

24
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Kahoot Game Results: Gender stereotypes in academic and career path (open-ended question
1)
Why do you think males hold the highest-paid jobs?
Participant 1

Historical tradition, been told not to question their power

Participant 2

Stereotypes

Participant 3

Due to stereotypes that encourage men to pursue certain careers

Participant 4

Because people think they are more capable and will be listened to more

Participant 5

gender stereotypes affecting hiring and perceived quality of work/capability
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Kahoot Game Results: Gender stereotypes in academic and career path (open-ended question
2)
Why do you think females hold the top 10 lowest-paid jobs?
Participant 1

Lack of ability to continue graduate school or advanced degree due to
having to be primary caregivers or

Participant 2

People don’t expect much of females so they have a hard time climbing
ladders.

Participant 3

I think females are often thought of as less competent and so they aren't
paid as much. Females are also encouraged by stereotypes to pursue
lower-paying careers. Also, females are told to be quiet, so we don't ask
for raises as much.

Participant 4

Because the stereotype of women usually are stay at home parents or get
an allowance

Participant 5

Jobs that are associated with women are undervalued
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Table 3
Results from the exit survey
What is the difference between sex and gender?
Participant 1

Sex is defined biologically as two categories differentiated

100% correct

by reproductive organs/functions; male and female. Gender
however is a social construct in which we have views/ideas
of the characteristics associated with the sexes and is
referred to by the terms man and woman.
Participant 2

Sex is your biological "identifier" and gender is based on

100% correct

culture or social differences.
Participant 3

Sex is biological, gender is identity

*50% correct

Participant 4

Sex is a biological determinant while gender is a cultural

100% correct

determinant.
Participant 5

Sex is biological and assigned based on reproductive

100% correct

organs, while gender is adherence (or the lack of adherence)
to a gendered role and identity, often expressed through
clothing and appearance.

* was able to accurately define sex not gender
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Name one male gender stereotype.
Participant 1

Dominant

Correct

Participant 2

Men are always the breadwinners

Correct

Participant 3

Obliviousness to how behavior impacts other people

Correct

Participant 4

Males are stereotypically powerful

Correct

Participant 5

Men are strong and assertive

Correct
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Name one female gender stereotype.
Participant 1

Beautiful

Correct

Participant 2

Females are usually stay at home moms

Correct

Participant 3

Very sensitive to what other people think about you

Correct

Participant 4

Females are typically codependent

Correct

Participant 5

Women are meek and should be beautiful

Correct
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Can you think of one career that you would be interested in that would defy a gender
stereotype? Example: There are more male chefs than female. As a female, you might consider
being a chef after the presentation.
Participant 1

Well...... how about a Scientist? A Principal Investigator (PI)?

Correct

Participant 2

Law enforcement

Correct

Participant 3

Engineer or Anesthesiologist

Correct

Participant 4

As a female, I consider becoming a scientific researcher.

Correct

Participant 5

Political office

Correct
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Name one way you can break gender stereotypes?
Participant 1

By being open to exploring all possibilities regardless of gender

Correct

expectations and the social ideas of gender, whether that means
taking classes you think you may not be good in, doing things
that it seems only the other gender does....
Participant 2

Always remind people they can do anything they put their mind

Correct

to and it does not matter what their gender is
Participant 3

Make sure girls and boys see images of themselves in books,

Correct

movies--any stories--as following their hearts and doing what
moves them regardless of social expectation.
Participant 4

Explore your relationship to gender and question its confines.

Correct

This can include wearing clothes typically associated with the
other gender, or entering a field that is predominantly composed
of the other gender.
Participant 5

I can deconstruct the stereotypes I unconsciously believe

Correct
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How can gender stereotypes limit a person academically? (check all that apply)
Statements

Answers

Participants

Cause the person to feel unconfident in a specific subject

Correct

5/5

Prevent a person from taking a class that is predominantly

Correct

5/5

They really don't limit a person much

Incorrect

1/5

Cause a person to only explore interest that follow gender

Correct

5/5

filled with the opposite gender

stereotypes
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Figure 1
Results of the discussion about what the difference between sex and gender is
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Figure 2
Results from discussion about what gender stereotypes participants have witnessed
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Figure 3
Results on discussion about how do we break gender stereotypes
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Appendix A
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Appendix D (Capstone Publication)
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